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Lions ROAR
Mountain Vista Academy

A General Overview

MVA Lions ROAR is a school-wide program based on the Positive Behavior Interventions and
Supports (PBIS) framework. Staff, parents and board members have worked closely together to
develop ROAR which match the principles of PBIS in a way that fits the goals, mission and
culture of the Mountain Vista Academy.

School-wide PBIS is a research-based framework that has been proven to improve school
climate, reduce problem behavior, and increase academic instructional time in schools (for
additional information go to www.pbis.org). Two primary areas of emphasis in PBIS are
prevention and instruction of social behavior. PBIS is based on the idea that when students are
taught clearly defined behavioral expectations and provided with predictable responses to their
behavior, both positive and corrective, all students are more likely to meet those expectations.

Through ROAR, MVA has developed school-wide procedures to accomplish the following:

1. Define Behavior Expectations. A small number of clearly defined behavioral expectations
are defined in positive, simple, rules. At MVA a Lion is Respectful, Open-Minded, has a great
Attitude and is Responsible. These expectations are defined across school settings in the
expectations matrix included in this handbook.

2. Teach Behavior Expectations. The behavioral expectations and school procedures are
taught to all students in the building, and are taught in real contexts. Behavioral expectations are
taught using the same teaching formats applied to academic instruction. When teaching,
behavioral expectations are linked to the rules of being a MVA Lion: Be Respectful, Be
Open-Minded, Have a good Attitude, Be Responsible. The rationale for the rules and behavioral
expectations are presented for each setting, then staff demonstrate examples of what the expected
behavior looks like in the setting. Teachers will use common scenarios in the setting to
demonstrate the expected behavior, but may also demonstrate 1 or 2 examples of the ‘wrong
way’ to do it – it is also important for students to learn what is not acceptable behavior, but there
should be more focus on the desired behavior. Next, students are given the opportunity to
practice the “right way” until they demonstrate fluent performance. Lesson plans for each setting
are included in this handbook.

http://www.pbis.org/


3. Acknowledge Appropriate Behaviors. Once appropriate behaviors have been defined and
taught, they need to be acknowledged on a regular basis. Giving regular positive feedback when
students use behaviors they have been taught is a critical step to teaching and maintaining
desired behavior. MVA utilizes an online acknowledgment system to encourage regular
recognition of desired behavior in the school. Positive or negative environments for students and
staff are the result of the accumulation of individual positive or negative interactions. Research
suggests that a 5:1 positive to negative ratio fosters the most positive and productive school
environments.  Positive interactions can occur in many meaningful ways (pat on the back, smile,
verbal praise), but the goal of an acknowledgment system is to provide a regular reminder to staff
during your busy days to catch kids doing the right thing. Negative interactions are any time we
give attention to students for problematic behavior (e.g. “Luke keep hands and feet to yourself”,
“Remember class, all eyes on the teacher.”, “Sophia that’s a beautiful drawing, but it’s time to
start math.”) As a school we will strive to achieve and maintain a 5:1 ratio for all students.

Through the MVA Lions ROAR program, “ROAR” tickets will be used by individual staff
members and school volunteers to recognize students or colleagues for engaging in positive
behavior. Staff members can award “ROAR’s” to students across all school settings, whether
they teach the student or not. When awarding a “ROAR” ticket online, we should always clearly
identify the specific positive behavior the student is being recognized for and match it with one
of the school rules “Respectful, Open-Minded, Attitude, Responsible”. School-wide drawings
will occur at least once per month to recognize some lucky “Lions” for their positive behavior.
Classroom and School-wide celebrations may also occur when students have turned in a certain
number of ROAR’s as a class or school.



4. Responding to Problem Behavior. Despite our efforts to proactively set students up for
behavioral success and to prevent problem behavior, there will still be incidents of problem
behavior. When it comes to responding to problem behavior we have three primary goals:

a) Make sure to keep everyone safe
b) Minimize the loss of instructional time for all students (including the student who

engaged in problem behavior)
c) To teach the student the appropriate behavior to use instead of the problem behavior.

Every occurrence of problem behavior is an important opportunity to teach the
appropriate, desired behavior to the student. In developing ROAR it is our responsibility
to provide fair and consistent consequences for problem behavior that focus first on
teaching our students the appropriate behavior and that then get them back engaged in
academic instruction as soon as quickly as is safely possible. The MVA PBIS team has
developed a progressive discipline model that will be utilized in the school which focuses
on teaching and preventing future occurrences of behavior. When students violate the
behavioral expectations they will be informed that their behavior was not acceptable and
how it relates to the school wide rules of Be Respectful, Be Open Minded, Have a Good
Attitude, Be Responsible. Instructions on using a Minor Incident Report (MIR) or a
disciplinary referral are included in this Handbook. For students who engage in recurring
problem behavior, who are not responding to the school’s progressive discipline system,
additional individual behavioral supports will be provided.

Defining and Teaching Behavioral Expectations

Students respond to clear, consistent expectations and predictable adult responses to behavior. In
order to establish a positive, predictable school environment it is important to clearly define
behavioral expectations, establish agreement across staff, and actively teach those expectations
from the beginning of the year to all students in the school. All staff should participate in the
instruction of behavioral expectations during the first week of school and throughout the school
year to create a consistent, united front. The MVA Lions Matrix is used to identify important
behavioral expectations across school settings.

The MVA Lions Matrix is used to guide lesson planning and teaching of prioritized behavioral
expectations across settings. In PBIS, instruction of social behavior is viewed in much the same
way as academic instruction. The same principles of effective academic instruction apply for
teaching social behavior. In the same way that we shouldn’t punish kids if they can’t do math
problems, we should not punish students for not knowing the behavioral expectations or
routines… instead we must teach them. It is our responsibility to prepare our MVA Lions to be
successful socially by teaching behavioral expectations and school routines from the beginning



of school year, followed by periodic review throughout the year. We also understand that
effective instruction of social behavior should:

a) Occur in the natural setting, for example we should teach expectations and
routines for recess behavior on the playground, not in the classroom

b) Focus on what to do instead of what not to do, for example teach how to keep
hands and feet to self, instead of what not to do

c) Physically demonstrate or model the expected behavior, not simply talk about it
d) Give students the opportunity to actively practice the expected behavior in the real

setting with feedback
e) Link expected behavior to the School-wide rules.
f) Lesson plans for all school settings should incorporate each of these principles

and are included in the appendix at the end of the handbook.

Expectations & Routines Matrix



MVA Lions Kick-Off Teaching Schedule

MVA Lions
Yearly Teaching Schedule

Initial teaching of behavioral expectations will occur during the first week of each school year
(see overview below).

Re-teaching of behavioral expectations and routines will occur as necessary throughout the year.
This will be planned by the MVA PBIS team

Annual, Strategic re-teaching and booster sessions will occur during the first week of school
following:

● Fall Break
● Winter Break
● Spring Break

Returning Week Teaching Schedule
(More detailed schedule can be found in Appendix)

Day 1 Day 2 Day 3 Day 4 Day 5

Classroom
expectations

Cafeteria
Expectations

Hallway

Playground/
recess

Kick-off
assembly

Bathroom

Common Areas

Emergency
Drills

School Events

Review
Procedures
Assembly



Acknowledgement System

All staff members, volunteers and substitute teachers should have the opportunity to award MVA
ROAR tickets whether they teach that particular student or not and tickets can be awarded across
all school settings. This is a school-wide effort to increase recognition of positive student
behavior. Recognition of positive behavior is an important step in teaching students appropriate
social behavior. The online MVA ROAR tickets are designed to be user friendly. They can be
awarded via an app on a cell phone or on the PBIS Rewards website. It can be important to teach
and remind students that they will not receive a ROAR ticket if they ask for it.

ROAR Process:
1. A staff member observes a student displaying one of the behaviors outlined on the

expectations matrix or another positive behavior in school.
2. The staff member completes a ROAR Ticket online and compliments the student. Tickets

should always be accompanied with a verbal explanation to the student identifying the
specific behavior they are being recognized for and linking the behavior to a school
rule. For example, “Wow, thank you for stopping to help pick up Jenni’s books, that
was very Responsible of you, you’ve earned a ROAR ticket.”

3. The student can check their balance of ROAR points online.
4. Teachers have the option of doing a classroom reward for number of awards earned by

his or her students.



Correction System – Responding to Problem Behavior



We only earn the right to use consequences for problem behavior after explicitly teaching and
reinforcing the behavior we expect. Despite our best attempts to set students up for success in a
positive environment that prevents problem behavior, kids will still occasionally engage in
problem behavior – they are kids! When responding to problem behavior at MVA, we will be
guided by the following principles:

● We will respond to problem behavior only in ways that maintain the safety, well-being
and dignity of the child.

● A primary focus of responses for problem behavior is the instruction of the expected
behavior

Our primary goal in responding to problem behavior is to minimize the loss of instructional time
for that student and all other students in the setting
Primary goals in responding to problem behavior are to identify minor problem behavior early
and quickly and calmly redirect the student back to the task at hand. If the student does not
respond to initial redirects pre-planned consequences may be required.

Level 1:
Staff are encouraged to deal with minor problem behavior in the classroom. The response to
many behaviors will be a simple redirection and return to instruction (e.g. redirect to task, a calm
response to engage in the expected behavior, or recognizing a neighboring peer for the expected
behavior). Addressing behaviors with individual students in a respectful manner is always the
goal.

Level 2:
For student behavior that persists beyond a warning or repeated redirection, disrupts instruction,
or recurring student behavior a teacher redirection may be paired with an MIR slip. When
delivering an MIR, staff members should clearly identify the behavior of concern, link it to
violation of a school-wide rule and use the opportunity to have the student practice the
appropriate response whenever possible. Staff may pair with a classroom consequence, however,
make sure to try to reduce the loss of instructional time.

Behaviors that are displayed frequently but don’t necessarily warrant an MIR, should be
communicated with parents. If behaviors continue, then the student will receive an MIR form.
Behaviors that earn an MIR are more serious than a Level 1 offense and may result in
disciplinary action. Students may also receive an MIR for repeated redirections for the same
behavior.



Level 3:
Serious student offenses for which the school principal will be involved call for an Office
Discipline Referral. Such offenses will merit parent communication and will likely result in some
disciplinary action. Based on teacher judgment a student may also receive a Discipline Referral
for receiving 3 MIR within one quarter. Disciplinary responses for Level 3 offenses will focus on
minimizing the loss of instructional time and focus on returning the student to the classroom as
quickly as possible when it is safe to do so. Once again instruction of the expected behavior,
including student practice, should be a consistent component of all disciplinary responses.

A progressive series of consequences may include students being kept in from a recess one day
in order to re-teach expected behavior related to their infraction. As much as possible natural
consequences for behavior will be issued (e.g. writing an apology, making up missed
instructional time), which may include restitution for damaged property. Out of school
suspension may be warranted in the most extreme cases, but only when the physical safety of the
student, peers or staff are of concern. In such cases, every attempt will be made to instead use
In-school suspension and maintain access to instructional activities to the greatest extent
possible.



Disciplinary Action Form

Dear Parent, This is to inform you that your child was in violation of FUSD student conduct as described below:
Incident Description:

___________________________________________________________________________________________________________

_________________________________________________________________________________________________

Incident Location:
⃞   Classroom ⃞   Cafeteria ⃞   Bus
⃞   Bathroom ⃞   Playground ⃞   Parking Lot
⃞   Office ⃞   Hallway ⃞   Assembly
⃞   Gym/Multipurpose Room ⃞   Other _________________________

Minor Incident Report
⃞   Abusive Language ⃞   Tech Violation ⃞   Tobacco
⃞   Defiance ⃞   Property misuse/destruction ⃞   Horseplay
⃞   Disrespect ⃞   Sleeping
⃞   Disruption ⃞   Theft

Perceived Motivation:
⃞ Obtain Peer Attention ⃞ Avoid Others ⃞ Unknown Motivation
Avoid tasks/Activities ⃞ Other_________________________

Teacher Intervention:
⃞   Change Seats ⃞   Redirected Behavior ⃞   Focus/Restart (Fill out
back)
⃞   Teacher/Para Conference ⃞   Other _________________________

Major Incident Report
⃞   Physical Aggression/ Fighting ⃞   Assault ⃞   Threats
⃞   Drugs/ Alcohol/ Tobacco ⃞   Forgery ⃞   Vandalism
⃞   Arson ⃞   Harassment /Bullying ⃞   Dress Code
⃞   Weapons ⃞   Theft ⃞   Discrimination

Parent Contacted: Time __________      Type of Contact ___________

Action Taken:

⃞   Alternative Placement (other classroom)     ⃞   Loss of Privilege                          ⃞   Community Service

⃞   Conference with Student                              ⃞   Parent Contact                     ⃞   Prevention and Dentition
⃞ Individualized Instruction ⃞ Restitution/Community Service ⃞ Other
⃞   Conference with Behavior Tech                   ⃞   Suspension (on campus/off campus)
Start Date: ____________________Return Date: ____________________Number of days: ____________

Signatures:
Principal/Designee:______________________________________________
Student:_______________________________________________________
Parent: _______________________________________________________        Date:__________________________________

(Signature acknowledges receipt of form only.)
The charges were explained to the student. The student was given the opportunity to explain his/her involvement or non-involvement



Behavioral Report Form:  Seclusion/CPI Restraint

Physical Restraint? ⃞ Yes ⃞ No

⃞ CPI Team Restraint ⃞ CPI Transport ⃞ CPI Standing Hold

Seclusion? ⃞ Yes ⃞ No

If seclusion, what was the location? ____________________________________

Staff involved: _____________________ Staff involved: _____________________

Staff involved: _____________________    Start Time:_______  End Time:_______

Antecedent conditions to restraint or seclusion(Describe the student’s physical, emotional, and behavioral condition, as well
as significant events prior to restraint or seclusion):

________________________________________________________________________________________________

________________________________________________________________________________________________

Description of restraint (description of the restraint and staff’s role in the restraint):

________________________________________________________________________________________________

________________________________________________________________________________________________

Low level interventions attempted (Describe what actions were taken to attempt to de-escalate the situation and the effects of
the actions):

________________________________________________________________________________________________

________________________________________________________________________________________________

Were the parents notified of restraint? ⃞ Yes ⃞ No

How were the parents notified? ⃞ Email ⃞ Phone

Time of notification: ______

Staff Signature: _________________________________________ Date: ________________



Individual Student Behavioral Supports

MVA will regularly review discipline referral data to identify areas for intervention and students
who are at-risk. For students who engage in repeated, chronic behavior, additional supports will
be put into place. Research has found that 10-15% of students will require additional support to
be successful socially in school. Some of these students will respond to simple levels of
intervention, while others will require more intensive individualized support.

MVA will provide a continuum of individual positive behavioral interventions and supports
which will be available to all students, but will be will be put in place to support students with
recurring challenging behavior. When students are identified as at-risk for problem behavior, a
continuum of individual behavioral support will be provided to support students in hope of
reducing their likelihood of receiving additional disciplinary contacts, suspensions and lost
instructional time. Daily data will be collected for all interventions implemented with students
at-risk for behavioral concerns to monitor student progress and evaluate the effectiveness of
interventions.

Check-In/Check-Out program
The CICO is a school-wide, check-in, check-out prevention program for students who are
starting to engage in problem behavior. The goal of CICO is to identify students early who are in
need of extra support and provide them with more frequent attention and positive adult
interaction, increase structure, and provide regular feedback on their behavior in hope of
preventing student behavior from escalating and reducing future problem behavior. CICO is
intended to be an efficient, early intervention that can support multiple students in the school.

Description of a Day on CICO

Check-In

Each day, students in CICO will check-in with an adult (usually an assigned CICO mentor) first
thing in the morning. Check-in will usually be about 2-4 minutes to check the student’s mood
and see if there is anything they might need for a successful day. During check-in goals for the
day will be reviewed with a quick review of ROAR behavioral expectations. The student will
receive the CICO point card that they will carry with them throughout the day. The student will
(if possible) fill in their name, date, and daily goal in terms of percentage of total points. The
student will bring the card to the classroom.  When the student delivers the CICO point card to
the teacher, the teacher should interact with the student in a positive manner on an hourly basis.
The teacher should remind the student of their goals and give encouragement about their ability
to achieve the goals and have a good day.



CICO Point card

At the end of each hour identified on the CICO Point Card, teachers should give feedback to the
student by providing a rating on the CICO Point card. At MVA we have various programs on
campus. Our ED and BEST program will utilize a specific CICO card that includes the daily
point sheet, with individualized goals and an added layer of support with Check-in Check out.
Our Credit Recovery students will have a point card when referred to the CICO program. This
feedback should be positive, and specific to the stated goals on the CICO Point Card. Rating
should be based upon how well the student follows the school-wide expectations on the CICO
Point Card. One consideration is the number of times that the teacher must correct the student’s
behavior. Zero points are to be given only if the student requires three or more reminders to keep
their behavior in check. One point will be given if the student requires one or two reminders, and
two points will be given if the student requires no reminders. Remember to score each of the
ratings ((a) Respect, (b) Open-minded, (c) Attitude and (d) Responsibility.  separately based on
the student behavior during that period.

Let the student know that the score was not given but earned, and that they are fully capable of
meeting their goals. If the student did not get all of their points, provide quick feedback detailing
why the student lost points and what they could do better tomorrow. End with a positive
statement about the student or their behavior that day and a statement that you know they can
earn all of their points tomorrow.

Check-Out

At the end of each day the student will bring the CICO Point Card to check-out with an adult
(usually an assigned CICO mentor). Check-out usually takes 1-2 minutes. The interaction should
be positive, focusing first on things that the student did well that day. Together the student and
adult will review the point card, total the daily points, review any areas for improvement and
develop a plan and practice behaviors for handling challenging times better tomorrow. If the
student met the daily goal, they may receive a surprise reward. Data from the daily CICO Point
card will be entered into a spreadsheet for monitoring the student’s progress and guide decision
making (see Appendix B for a Check-Out Checklist).

At school the student may receive consequences for any behavior linked to a discipline referral,
however it should not be linked to the number of points earned in the CICO program, only to the
discipline referral. The student should have points deducted during the period on the CICO point
card in which the student engaged in misbehavior and got a discipline referral, but it is very
possible that the student could still earn their points on the CICO Point Card  if the student can
quickly and positively turn around their behavior.

A normal response if a child does not earn their points would be to note the parts of the day that
did do well, briefly discuss what didn’t go well and practice how to better handle that situation in
the future. Let your child know that they did not earn their incentive, but you believe that they
will do better tomorrow.



Referral Process

Which students do well in the CICO Program?

CICO is a research-based program which can benefit many kids. We are focused on identifying
students for CICO who need extra support to be successful in school behaviorally. Students who
you are concerned about and/or who are starting to act out are good candidates. Because CICO is
a school-wide program that spans the school day, students who have trouble only in one area, e.g.
at recess or during math, may not be the most appropriate referral to CICO program. These
students may benefit more from an intervention tailored to the specific needs of that routine.
Ideally, students who exhibit moderate problem behavior across the day and in multiple settings
are good candidates for CICO. We know CICO is particularly likely to be effective with students
who respond well to adult attention, but there are so many aspects to CICO that it can be helpful
to many students.

If students are engaging in potentially dangerous (e.g., extreme aggression, property destruction)
or severely disruptive behavior (e.g., extreme noncompliance/ defiance) it is important to notify
the principal immediately to develop an individualized student plan.  These students may require
more focused or intensive support that the CICO.

How are students referred to the CICO Program?

Students may be referred to the CICO program through two different potential channels: 1)
discipline referral data, 2) teacher referrals.

Discipline Referral Data

A student may be selected for CICO based on accumulated behavior discipline referrals.

Decision Rule: Any student who has received three referrals (any combination of major Office
Discipline Referrals (ODR) or minor referrals in the current school year will be considered for
referral to the CICO program.

At the beginning of the year we also review discipline referral data from the previous year and
we may identify students who would benefit from the support of CICO from the beginning of the
year to start the year off right.

▪ Teacher Referral
A teacher may recommend a student for CICO at any time.  Prior to referral, the teacher must
complete the Teacher Referral Form (see below).  Upon completion, the form needs to be
submitted to the CICO Coordinator, currently the school principal. The CICO Coordinator will
review the referral and may confer with school staff to determine whether CICO is a good fit for
the identified student.



CICO Referral Form

Please complete this form and email or place in Mr. Everett’s mailbox

Student: ______________________ Date: ______________

Referring Staff: ________________ Grade: _____________

Behaviors of Concern:

____ Noncompliance ____ Inappropriate Language ____ Stealing

____ Disruptive ____ Physical Fighting ____ Disrespectful

____ Talking out ____ Off-task                               ____ Work Completion

____ Out of seat ____ Teasing Peers ____ Other__________

Please list out daily activities and rate how likely problem behavior will occur in
each activity.

Activity Likelihood of Problem Behavior Specific Problem Behavior

Low                                      High

1        2        3        4        5        6

1        2        3        4        5       6

1        2        3        4        5       6

1        2        3        4        5       6

1        2        3        4        5       6

1        2        3        4        5       6

1        2        3        4        5       6



Are there safety concerns? Yes   No If yes, please describe & notify the principal immediately.

How will parents be notified if their child is referred to CICO?

Parents will be contacted by the CICO Coordinator via phone and/or email. A flyer describing
CICO will be sent home for review by the parents. If parents have any questions or concerns
about their child’s participation in CICO, the CICO Coordinator and/or Principal will be happy
to respond to question and plan with the parents.

FAQS

Q:  How was my child chosen for this program?
A:  Students can be nominated three different ways: teacher referral, parent referral, and/or
based on discipline referral data.  The CICO program is effective for a variety of students with a
variety of needs.  We offer the program to help students who need a little extra support focusing
on school work and following behavioral expectations in school and the classroom.  Many
students benefit from the extra support provided by CICO.

Q:  How will my child benefit from the CICO program?
A:  The CICO program is a positive behavior support program.  Through this program, students
receive multiple opportunities to positively interact with invested adults at school.  Every
morning and afternoon, s/he will check in/check out with the same adult.  Throughout the day,
s/he will carry an CICO Point Card, which teachers will use to rate your child’s behavior at
frequent intervals.  As a result, your child will benefit from recurring feedback regarding his/her



behavior, positive adult attention, and positive reinforcement for exhibiting the desired pro-social
behaviors.
Q:  How long do students usually participate in the CICO program?
A:  Students tend to be part of the CICO program for at least 6-10 weeks.  Our goal for the
student is to be a successful “self-manager”, so the duration of implementation is dependent on
your child’s progress.

Q:  How are decisions made regarding implementation?
A:  Our CICO team will review student data regularly (at least every two weeks) to review each
student’s progress in the program.  Decisions will be made regarding whether a student can
begin working toward graduation from CICO, if they should continue to receive the support of
CICO, or if more intensive supports are necessary.

Q:  How can I help at home?
A:  Research shows that programs like CICO, are most successful when the home and school
work collaboratively together to support the child.  We suggest keeping the interactions positive:
celebrating successes, briefly noting the pitfalls, encouraging future success and avoiding
punishing consequences.  The CICO is a positive support, intended to motivate the student to
exhibit prosocial behaviors at school, the student can receive home rewards daily based on the
number of points they earn on the CICO program, but they should not receive punishments or
lose privileges based daily performance on the CICO program. Focus on the positive!

How will students get started on CICO after they are
selected to participate?

After a student has been selected to participate in CICO and the student’s parents/guardians have been
informed, the CICO Coordinator sets up a meeting with the student to introduce CICO within 3 days. The
initial meeting will include:

1) Procedural training (where & with who)
a. Morning check-in
b. Carrying the point card and checking in with teachers
c. Afternoon check-out

2) Explanation of tracking system
a. Teach and review behavioral expectations, physical demonstration and student practice

through role plays with feedback is preferred (IMPORTANT!!!)
b. Teach how the point system works (what behavior warrants a 0,1,2 point)

3) Explanation of reward system (describe incentives)
4) Student agreement
5) Starting CICO the following day.



Roles & Responsibilities

CICO Coordinator
It is the responsibility of the coordinator to initiate parent contact to explain program and answer
any questions. The coordinator should send home the CICO flyer and explain the importance of
utilizing the program for increased positive interactions with their children. It should be
emphasized with the parents that punishment should never be handed out to their child in
connection with their performance in CICO system.

After talking with the parents/guardians, the coordinator will set up an initial meeting with the
student as described previously.  Once the student begins CICO, the coordinator will ensure that
all materials are available to keep CICO running smoothly for the student and staff. The
coordinator will also be charged with ensuring the daily data from the CICO Tracking card is
being entered into the database. The coordinator will review data weekly and use the data to
monitor student progress and guide decision making regarding student intervention. Data will be
presented regularly at PBIS or CICO team meetings and quarterly to all staff.

CICO Specialist:
CICO Specialists will be assigned students to check-in and check-out with at the beginning and
end of the day (as described previously). The Coordinator may also fulfill duties of the CICO
Specialist.

Parents:
Parents are responsible for checking their student’s CICO Home Update and providing your
child with feedback. If agreed upon incentives have been arranged for earning the daily points, it
is very important to follow through with predetermined consequences consistently. We remind
parents to avoid using punishment related to the CICO. Parental participation and support for
CICO at home further increases your child’s likelihood of success at school and home.

Teachers:
Teachers have the responsibility of greeting students positively and providing regular feedback
on the CICO Point Card. At the end of each hour, the teacher should give the student a score for
each category on the CICO Point card. Teachers should provide positive feedback for successes
and only briefly provide feedback on areas where the student lost points. It is important to end on
a positive note by encouraging the student.

Progress Monitoring and Data-Based Decision Making

Data for our Tier 2 interventions is reviewed regularly in our Individual PBS (I-PBS) meeting
every two weeks. Our team uses the I-PBS Meeting Agenda template (see pp. 12-13) to guide
data review, decision making and documenting actions for individual students receiving Tier 2
and Tier 3 interventions, as well as for monitoring overall Tier 2 and Tier 3 systems of PBS in
our school.



The I-PBS team uses the Decision Making Framework below and established decision rules to
guide efficient, effective decision making.

The I-PBS team uses the following guidelines and decision rules to guide decision making:

The standard for Student Success is when students earn 80% of points on 80% of the days
(80%/80%) – students should average 80% of points or more per week

Decisions to Fade students off of CICO occur when students have consistent and enduring
success -- 80%/80% for at least 6 weeks)…



Borderline Responders are those students averaging between 60% - 79% of points/week →
“Tweaks” or small intervention changes are suggested for these students the team will select
“tweaks” to match to student preferences or need. It can be helpful to talk with the student or the
student’s teacher in advance of the I-PBS meeting to inform specific “Tweaks” for the student.
Data for these students will be reviewed again in 2 weeks to determine if the intervention is
working, in which case fading back to “Basic CICO” may be considered… and if the
intervention doesn’t seem to be responding additional changes to the intervention may be
necessary. To guide decision making for these students it is recommended that the team review
previous CICO data for trends (e.g. trends in the daily point graph, average points/period, and
office discipline referral data) to guide decision making.

Non-Responders are those student who are averaging less than 60% of points each week. These
student likely require a more significant intervention change that better matches the function of
student problem behavior (e.g. escaping task, gaining peer attention) and may also require a
more intensive intervention. It is strongly recommended that additional data is collected to
develop a better understanding of the function of student behavior (e.g. reviewing trends in
‘possible motivation’ on office discipline referrals or asking the teacher to complete an ABC
Tracker for the student). These students might receive a modified CICO with multiple ‘tweaks’
or may have CICO modified to match function, such as for students who are escaping task.
These students might also be referred for a Problem Solving team and FBA/BIP.

Student Identification -any student who has received six referrals (any combination of major
Office Discipline Referrals (ODR) in the current school year will be considered for referral to the
CICO program.

● At the beginning of each school year, the I-PBS (tier 2) team will also review office
discipline referral data from the previous year and any student with 8 or more referrals
(minor or major) from the previous year will be considered for CICO from the beginning
of the school year.

Fading Students off of CICO

The goal of CICO is to help students be successful socially and academically in school. Through
participation in CICO students will have the opportunity to develop a positive relationship with
an adult in the school, will receive extra instruction, encouragement, prompting and feedback to
build positive habits and increasingly learn to self-monitor and manage their own behavior.

Once the students has experienced consistent and enduring success the school leadership team
may decide to begin the process of fading the students off of CICO. This is important because we
want all of our students to able to successfully manage their own behavior, but also because there
are likely other students who would benefit from participation in CICO and we’d like to help as
many students as possible.

Who are good candidates for the Fading Process?

● Students who have consistent and enduring success on CICO Decision Rule = students
who have averages 80% or more points per week for 6 weeks



What is the process of Fading students off of CICO?

*** throughout the process of fading, student data and behavior will be monitored to ensure
students are continuing to experience success. The process of fading will be modified
accordingly if students are not experiencing success.

1. Leadership team reviews student data and identifies students who meet decision rule for
consistent and enduring success (see above)

2. If this hasn’t already happened, begin fading reinforcers for earning points from daily to 2
x’s/wk to weekly

3. After candidates have been identified to Fade CICO they enter the Self-Management phase:
a. As Self-Managers, students begin scoring their own point card, during the first

week the teacher will also circle and initial the rating. The teacher will provide the
appropriate feedback, praise accurate ratings and discuss any disagreements.

b. If agreement is high, during the second week, teachers may request to check the
student’s score periodically, or when they might be concerned about behavior in
class.

4. After the student has demonstrated success in self-monitoring the frequency of checking in
and checking out with an adult in the school may be faded to 2-3 times per week and then to
a weekly check-in.



Fading to Graduation Checklist

STEPS DONE
?

1. Every two weeks the Tier 2 Leadership team reviews student data and
identifies students who meet decision rule for consistent and enduring
success (see above) and are good candidates for fading from CICO

2. If this hasn’t already happened, begin fading reinforcers for earning
points from daily to 2 x’s/wk to weekly

3. After candidates have been identified to Fade CICO they enter the
Self-Management phase (only those in the CR program.)

3a As Self-Managers, students begin scoring their own point card, during
the first week the teacher will also circle and initial the rating. The
teacher will provide the appropriate feedback, praise accurate ratings
and discuss any disagreements.

3b. If agreement is high, during the second week, teachers may request to
check the student’s score periodically, or when they might be
concerned about behavior in class.

4. After the student has demonstrated success in self-monitoring the
frequency of checking in and checking out with an adult in the school
may be faded to 2-3 times per week and then to a weekly check-in.

5. Next, students will participate in a graduation ceremony (Root beer
floats, hot chocolate, popcorn, etc.) with all CICO members. After
Graduation the student will only check-in and check-out with adults
when they need to… and they will no longer carry the CICO Card.*
Behavior will be monitored by tracking discipline referrals.

*Students in the BEST and ED programs may graduate from the CICO program however,
they will continue to utilize their daily point sheet in order for teachers and staff to monitor
student progress in their respective program. Students will continue to level up as earned and
when they begin transitioning to their home school they will be utilizing the home school
CICO sheet.

What if students are Not Being Successful on CICO?

The Tier 2 Leadership team will review data for all students participating in CICO every 2
weeks. Not all students will respond successfully and may require more intensive or
individualized support than the CICO provides in its original form. If data shows that a student is
close to achieving their daily and weekly goals, the student may simply require a slight
adjustment or “tweak” to the current CICO implementation to better meet their needs.

“Tweaks” or small interventions to individualize CICO for Borderline Responders



Occasionally a student will not respond to the intervention without some personalization. The
leadership team might try the following modifications before moving to more intensive
intervention.

● Change the Check-in and Check-out mentor
● Change incentive
● Change goal level, temporarily reduce to 70%
● Individualize CICO goals
● Add a mid-day Check-In and incentive

Change the Check-in and/or Check-out Mentor

If a student doesn’t seem to be connecting with their CICO mentor, here are a couple of options
to consider:

a) It might help to provide relationship building/bonding opportunities for the student and
their mentor by planning activities for them to do together to build that initial connection
or

b) Potentially identifying a new mentor for the student. It might be helpful to ask the student
for a preferred mentor or the leadership team could seek out a staff member who has a
connection with the student and would be willing to be a Check-in/Check-out mentor for
the student.

Change the Incentive

If the student is not interested in or responding to the standard CICO incentives, it may be
helpful to change the incentives. It may be helpful to have a list of potential incentives and ask
the student about preferences or have them complete the “Incentives Survey.”

Change Goal Level

If a student is narrowly missing their goal 60-79% range, a temporary reduction of the goal to
70% (we do not suggest reducing the goal below that, if necessary change the goals to be more
achievable instead). The temporary reduction may help the student access the reinforcer and
experience success and confidence which may provide motivation.

Be sure to inform the student that the reduction in the daily goal is a temporary. Once the student
has successfully achieve the 70% goal for a week, consider raising the goal to 75% and continue
this process until returning to 80% level.

Individualize the CICO goals

Another option if the student is not responding to the intervention may be to individualize their
daily goals. These goals should be still be linked to the school-wide expectations but should be
more focused and specific to the student’s behaviors of concern. By making goals more specific,
students should be able to have a clearer focus on the desired behavior which should help to
make the goals more achievable for the student. Goals will be written directly next to the school



expectations on Individualizing CICO card below. See the blank card and the example of a card
with individualized goals written in.

Once the student is experiencing consistent success with the more individualized goals, fading
back to the more generic school-wide goals is encouraged.

Add a mid-day Check-In and incentive
There are some students for whom waiting for the entire day to receive an incentive may be too
long. Building a positive adult contact into the middle of the day may also be helpful for
providing encouragement and support. A specific goal may be set with an additional incentive
for a mid-day check-in.

When students are transitioning to home-school

The Transition Coordinator will connect the students and their supporting adults with the
destination school, and start using check-in/check-out system available at their home school
during the student’s transitioning process. Once the student fully transitions to their home school
they will continue the CICO process for period of at least 6 weeks.

An Example of Home School CICO sheet is below. Every Home School has a different sheet
based on their PBIS expectations; Mountain Vista uses ROAR.

Check-In Check-Out

Name: _____________________________________ Points Received _____

Date: ________________________________ Points Possible ______

Check-In _____+2     Check-Out _____+2 Daily Goal Reached?

Period Sci SS Math ELA Lunch R/E Elective Elective

Safe 2     1
0

2     1
0

2     1     0 2     1     0 2     1     0 2     1     0 2     1     0 2     1     0

Respectful 2      1
0

2     1
0

2     1     0 2     1     0 2     1     0 2     1     0 2     1     0 2     1     0

Responsibl
e

2      1
0

2     1
0

2     1     0 2     1     0 2     1     0 2     1     0 2     1     0 2     1     0

Empatheti
c

2      1
0

2     1
0

2     1     0 2     1     0 2     1     0 2     1     0 2     1     0 2     1     0

Totals &
Initial



Tier 3 – FBA/BSP
If students have not been responsive to Tier 1 and Tier 2 supports, when implemented with
fidelity, or if students are exhibiting severe behavior that is potentially harmful to self or others
or excessively disruptive the student may be referred for Tier 3 behavioral support. Students do
not need to have an IEP to receive Tier 3 supports. For most students, limited response to
implementation of an initial Behavior Support Plan based on FBA will be part of the process for
determining if a student should be referred for IEP services. See District Special Education
policies for additional information.

After reviewing the data, if the I-PBIS or IEP team has identified that the student requires an
individualized Positive Behavior Support Plan is required, then a Behavior Specialist is assigned
and an FBA/BSP Intervention Team is formed.

The Collaborative Behavior Support Team/BSP Intervention Team should include the following
representation:

· Administrator

· Behavior Support Team Member

· Teacher and Staff who know the student and the intervention context

· Parent/Guardian ( If applicable)

The school has persons who have been trained to conduct Collaborative Behavior Inventory
(CBI)/Behavior Support Plan (BSP), if individual student cases involve potentially dangerous
behavior(s) requiring a crisis plan, or occur across multiple settings and times throughout the
day, it is important to contact the school district.

The first step in the Collaborative Behavior Support Team/BSP process is to inform
parents/guardians  that the school team will  conduct a Collaborative Behavioral Inventory
(CBI), including a file review, staff interviews and potentially student and/or parent interviews.

Once parents/guardians have been informed  the Behavior Support Team will begin collecting
data for the CBI/BSP.

1. First, a file review will be conducted and a Routines Analysis (see Appendix for FACTS
Part A) to identify the primary times and routines of concern.

2. Next, the Behavior Specialist will schedule a time to do an FBA interview with the
teacher or staff who work with the student in the prioritized routine (see FACTS Part B).



3. Next, an observation will be conducted of the student in the prioritized routine to
follow-up the interview (see ABC Observation form)

4. As warranted, additional assessment information (e.g. additional observations, interviews
with staff, student, parent) may be collected depending on the consistency of the assessment
information collected and the confidence of the Behavior Specialist

Once the FBA is completed, the Behavior Specialist will convene a meetings with the FBA/BSP
team to review the results of the FBA using the Competing Behavior Pathway form and present
initial suggestions for interventions based on the FBA (see Appendix for Competing Behavior
Pathway form), and finalize the intervention implementation plan (see Implementation Plan
form) through discussion with team members, particularly those staff who will be implementing
the plan. An evaluation plan (see Appendix) will also be developed for monitoring
implementation fidelity of the plan and student outcomes (e.g. reduction of problem behavior,
increases in desired behavior).  A follow-up Review meeting will be scheduled for two weeks
out to review initial implementation and outcomes of the plan.

Unless the team needs to meet earlier to address an emergency behavior crisis related to the
Behavior Support Plan the FBA/BSP team will plan to reconvene in 2 weeks to review the plan
to evaluate student progress and implementation fidelity. The Behavior Specialist will present
data on student progress as well as implementation fidelity. The Behavior Specialist will review
each intervention on the BSP Implementation Plan that was developed at the initial meeting.
Revisions to the plan should be made as warranted and additional updates will be made to the
Behavior Support Plan Review form (see Appendix).

Typically it is encouraged to schedule another review meeting in 2 weeks, as the intervention
progresses, review meetings will be scheduled as needed based on review of the student data and
required changes to the BSP.

The Behavior Specialist(s) will provide regular, brief updates on each FBA/BSP case at each
I-PBIS meeting.

The BSP Critical Features Checklist (see Appendix) is a tool that will be used as a support to
examine the fidelity of the FBA/BSP process. A periodic review of all FBA/BSPs should be
conducted to provide information about the fidelity of implementation of Tier 3 systems and
processes.



Signature Page

I have read and agree to the expectations outlined in the MVA/PBIS Student Handbook.
My signature below acknowledges my agreement.

Print Student Name:__________________________________________________________

Student Signature:______________________________________Date_________________

Print Parent Name:____________________________________________________________

Parent signature:_______________________________________Date___________________

Phone:______________________________________________________________________

Email:______________________________________________________________________


